











perceive in these heated discussions that never seem to include personal attacks. These
debates were commonplace during the first week of the school’s writing workshop.
AC7,12.

The researcher perceived a significant aspect of WTHS by what the responding
students did not say. Besides a few incidental comments about the teachers’ role in the
school, very little was said about them. If someone who was not familiar with WTHS
read the transcribed interviews, he or she might conclude that the faculty had little to do
with the learning process of the students or that the students did not think very highly of
them. The researcher also noticed this apparent contradiction but after some reflection
concluded that one of the underlying goals of the school was to encourage students’
selfreliance and ownership of their school. It would seem to be a glaring inconsistency
for the school to teach intellectual freedom and at the same time have the faculty control
everything else.

The positive relationship between students and faculty is palpable, with the
teachers adopting the role of a transformational leader rather than a boss. The result of
this student-faculty dynamic was an environment that seemed chaotic but upon closer
scrutiny was rich in healthy intellectual energy. The researcher met the respondents in the
combination library-writing lab. It was noisy; there was no librarian silencing the
students. Listening to some of the loud student voices, the researcher heard comparisons
drawn between a novel being read in class to an article in the previous day’s New York

Times and updates on an article that a student was currently writing for a local magazine.

WTHS had been given to its students, and they had dispélled any doubts about what
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direction they would take it. WTHS II opened in the fall of 2008; WTHS I must be doing

many things right.
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CHAPTER 5
REVIEW OF THE FINDINGS

Chapter Five reviews this study of the Bard College writing model and its use in
secondary education. Included in this review are the study’s findings as they are related
to Chapter Two’s literature review, implications for further research in the field of
writing instruction and curriculum, and limitations of the study. The research questions,
which directed the course of this study, will also be the primary focus of this review. The
antecedents of the study were the researcher’s participation in Bard College’s Institute for
Writing and Thinking summer program in 1986 and his application of its writing process
in his teaching of high school English. Data for this study were collected at Bard’s
Summer Writing and Thinking Institute in 2007, and during the 2007-2008 school year at
a Northeastern urban high school (WTHS) that uses the Bard writing model as a primary
learning tool. The researcher spoke informally with the school’s principal, teachers,
writing center director, and librarian. These conversations helped the researcher collect
multiple perspectives of the school and contributed to his thick description. The
researcher also observed and participated in the school’s first week of school writing and
thinking workshop, and returned later in the year to interview students about their
perceptions of their school and their use of writing.

The study’s intent was not to prove that the Bard IWT model is a more effective
writing instruction pedagogy than traditional ones but to present instructional alternatives
to traditional pedagogies. The multiple sources of data present positive support to writing
instruction that serves to develop higher-order thinking as well as effective

communication skills.
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April 2, 2008, 8:45 a.m.
A Large Northeastern U.S. City
WTHS, as seen through the eyes of an observer not familiar with the school’s

pedagogical philosophy and dynamics

At the crossroads of a four-lane highway and a four-lane road that traverses the
city from east to west, the work and school day comes alive. Buses stop to pick up
workers, then strain to merge into the steady flow of taxis, trucks, and private cars. The
sidewalks are shared by students of all ages rushing or sauntering to school, parents
dragging their reluctant kids somewhere they don’t seem to want to go. Adults whose
clothes represent their diverse jobs rush around, and none seem to have gotten up on
time. The neighborhood is a village of high-rise apartment buildings with an old brick
school tucked in among them, WTHS. A steady stream of high school students enters
what seems to be the only entrance. Inside, the school shows its age, but it is clean. The
halls are narrow, which probably better served the younger students for which the school
was originally built. The three stairwells, the only accesses to get to the five floors, only
accommodated two abreast, maybe three during prohibition. The physical details of the
building were lost by the frenetic activities of the students and staff.

A tacit schedule leads the crowd to their classes, the library / writing center,
multi-purpose gym, or their spot on the floor. Typically, schools eventually settle into a
quieter, more prescriptive routine. Not here. As the day moves through the unannounced

class periods, the energy and noise gain momentum. The library always seems to be loud
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and chaotic; there were no librarians silencing students. There are always students in the
hallways, many sitting on the floor, unsupervised. Teachers, too, hurry to wherever they
need to go, never stopping to ask students to explain what they are doing or supposed to
be doing. Energy and noise are day-long constants.

No wondér American education is lagging behind so many other countries. Our
schools are out of control; no discipline, no respect for authority. Schools, nowadays, let
kids get away with anything. What happened to discipline? If this is what education is all
about, our country is in trouble. Things were different when I was in high school.
Teachers and administrators were in control, and students did what they were told. Those

who didn’t were not around for long.
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Review of the Findings as They Relate to the Literature
Research Question 1
What is the relationship between writing skills and higher order thinking?
Resear;:h Question 2

Do the writing process techniques of the Bard Institute for Writing and Thinking

model facilitate higher order thinking in high school students?

This study was borne out of the Fitzhugh’s (2006) contention that writing
instruction in secondary schools often falls short of its potential effectiveness and should
thus be reexamined, In this study, the researcher offers a writing instructional model that
fills some of the perceived gaps in writing instruction pedagogy that exists to varying
degrees in contemporary American high schools. Writing curricula typically includes
grading rubrics and a list of the genres that students are required to produce. However,
both allow for broad interpretation by teachers, and consequently lead to inconsistencies
in the way writing is taught. These inconsistencies are more pronounced in the area of
content than form.

The researcher also suggests that the need to objectively assess student writing is
responsible for the criteria to focus on paper organization and structure, grammar,
punctuation, and adherence to prompts and genre requirements. Certainly, students are
encouraged to demonstrate understanding of texts and to use textual references to support
their responses, but these responses are generally predicated on prescribed prompts.
These prompts direct the students’ considerations as they read their text, discouraging

unconventional responses. Research Question One focuses on the need for writing to
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allow and encourage different ways of thinking. Further, prompts can give the illusion of
high level thinking.

High school writing rubrics may suggest that writing and thinking have some kind
of link, but this relationship is not always explicitly defined, nor are any specific writing
techniques that facilitated better thinking. The term writing process is often used with the
implication that such techniques were commonly used to facilitate higher order thinking,
but the researcher contends that their use was only applied to writing form and
mechanics. Establishing a common definition of higher-order thinking and a common
platform to enable students to attain this higher level of understanding is missing from
traditional writing instruction. The Bard IWT model addresses both needs. The
conceptual framework of this study addresses the former; the Bard model, the latter.

Though this is only one instance of neglecting to encourage or teach higher-order
thinking skills and discouraging divergent responses to texts, the researcher contends that
this represents a widespread attitude in schools today. Bard College’s IWT offers a
program that encourages diverse responses to texts in any subject area, and teaches
techniques for developing conceptual thinking. This study has presented the philosophy
and application of the Bard IWT writing model. Because establisheci teaching traditions
are difficult to change, a substantial amount of conceptual and theoretical support for the
Bard model was also presented. The researcher has presented an historical context for the
investigation of the thinking-language relationship, reviewing the work of ancient
philosophers, psychologists, linguists, and educators. His purpose was to establish the

conceptual and theoretical credibility of the Bard IWT model.
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The review of the literature reached back to ancient times, when philosophers
were in the midst of their search for truth and the meaning of life. Though there may not
be an obvious, direct relationship between their findings and 21% century pedagogy, their
work did point out how the skillful use of language and dialogue enabled them to
construct their perceptions of understanding. The implication of the work of ancient
linguists to education today lies in their concern for understanding and truth. While
writing instruction often focuses on mechanics and form in many secondary schools,
Bard’s IWT offers a pedagogy that revives the ancient quest for truth and wisdom.
Research Question One addresses the relationship between language and thinking skills
while Research Question Two focuses on how Bard applies this relationship to their
curriculum and instruction.

Descartes and Chomsky (Chomsky, 1966) connected language and cognitive
development, asserting that language has two levels: surface structures and deep
structures. They suggested that the surface level labeled the components of experience
while the deep structure was the level of conceptual understanding (Chomsky, 1966,
2006). It is this deep structure that is the target of the IWT model. The work done at
Bard’s IWT and WTHS certainly focus on exploring the deeper structures of ideas, thus
exploring the deeper nature of the human mind. The WTHS students reveled in such
exploration, evidenced by the depth of their heated discussions and the texts that they
produced. Their interview responses indicate pride in the fact that their school has set
deep structure dialogue and text production as primary goals and has given them tools to

accomplish them.
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The Bard model also reaches back to the dialectic inquiries of Socrates and
Aristotle and the social cognition theories of Vygotsky and Bruner for the foundation of
its interpersonal activities. Discussions, some of which could resemble arguments, are
vital for thought development in the Bard model. There are very few activities at Bard’s
IWT or WTHS that ask participants to work alone. The purpose of those that do is to
generate ideas that will be the content for interpersonal work. Final pieces are usually
written alone, but the process is often a communal effort. While other writing instruction
models focus on writing for communication, Bard’s primary focus is on writing to
develop higher-order thinking skills. Elbow (1973, 1986) applied the theories of these
past researchers to a comprehensive writing program that is the Institute for Writing and
Thinking.

A fundamental construct instilled in the IWT students is freedom. Their responses
to literature, other people’s opinions, or experiences are never declared wrong. There are
no models of correct thoughts, such as the Connecticut Academic Proficiency Test
(CAPT) anchor set response samples that Connecticut students are encouraged to emulate
in order to write passing responses. Rather, students are taught how to use dialogue, both
interpersonal and internal, and evaluation of one’s own ideas to either validate or reject
them. This metacognitive process shifts the responsibility for learning to the students, and
gives them intellectual autonomy which will serve them beyond their years at school.

Students at WTHS have certainly illustrated the reviewed theories in action. They
enthusiastically pointed out the way writing has helped them to develop deeper
understanding of concepts that are manifested in the various academic disciplines.

Further, they explained and demonstrated how dialogue, discussion, and dialectic writing
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have contributed to their repertoire of higher-order thinking activities. The researcher
noted how Northeastern urban culture presented a unique environment for the writing and
thinking process and how this environment influenced the process and outcomes of their
cognitive development process. Students at WTHS demonstrated a different interpersonal
learning dynamic than students from, for example, the Pacific Northwest, where
discussions are often more polite. Again, Vygotsky and Bruner’s theories have been
validated by the learning processes of the WTHS students.

All of the WTHS students who were interviewed understand the philosophy that
drives the Bard writing model. Their comments suggest that they know why writing
down ideas in a free or focused free format enables them to tap into ideas that are still in
formative subtle stages and in danger of disappearing unless they are somehow captured.
They also understand the importance of being able to critically evaluate their ideas, those
of their classmates, and ones that are manifested in the pages of books, magazines, and
newspapers. They embrace the contraries that Elbow (1986) implores all thinkers to
create in their search for truth. The WTHS students recognize this metacognitive process
(axial code 12) as one of the elements of their education that distinguishes it from the
education of students in the other prominent high schools in their city.

Vygotsky’s belief that internal dialogue played a major role in cognitive
development is manifested in Elbow’s cooking techniques. Vygotsky claimed that the
ego-centric talking of a child becomes internalized and initiates independent thinking.
One of Elbow’s cooking techniques involves focused free writing as a form of ego-
centric speaking that later becomes the internal processing of the ideas that emerged

through writing. Elbow provides techniques for this solitary dialogue. He recognized the
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fact that students will not always have the luxury of working with others during the
formative stages of writing, and suggested ways for them to internalize some of the
interactive activities. For example, doubting and challenging another student’s ideas for
the purpose of recognizing the strengths and weaknesses of those ideas can be done
alone. Elbow (1986) has pointed out how focused free writing and strict self-evaluation
of the writer’s ideas may allow a student to use the Bard techniques on their own.

Elbow and the IWT strongly remind writers of the need for processing ideas, even
when writing alone. The ideas that initial writing reveals are never the final ideas. The
researchers that were reviewed in Chapter Two all present processes that involve
language manipulation for cognitive development. Ernest Hemingway echoed this need
for process in good writing in his less than delicate edict, “The first draft of anything is
s*xt” (Philips, 1984).

Research Question One asked for an explanation of the relationship between
writing and thinking. This study addressed this question by first reviewing theories that
sought to explain the relationship. Research studies were also presented that suggested
that understanding of various academic disciplines can be enhanced through the use of
writing. Bard’s IWT has based their work on the premise that writing can facilitate
learning. Their curriculum and instructional strategies have been implgmented'at the high
school level for nearly 10 years and has been successful, according to students and staff.
A study of WTHS focused on the second research question.

The third research question, which questioned the effects of a writing curriculum,
was also addressed by the researcher’s study of WTHS. Writing instruction is not left up

to individual teachers. The Bard IWT model has been prescribed into the curriculum and
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collegial spirit of WTHS as a learning community seems, in part at least, to be the result
of common learning strategies as well as a philosophical belief concerning language’s
role in cognitive development. Should other school districts buy into the writing-to-learn
philosophy of Bard’s IWT and WTHS, its implementation would require professional
development and school wide training. The deepest antecedent of this study is the
researcher’s desire to present the Bard IWT philosophy and strategies to other secondary
schools.

The data collected in this study suggest that WTHS is successfully preparing its
students for their futures by giving them skills that help them to think and to
communicate well. The fact that WTHS II opened in September, 2008, is a testament to
WTHS I's success. It may seem that adopting the Bard writing model would enable any
high school to emulate WTHS’s achievements. This would be a naive conclusion since
the overall success of the school is the result of a collaboration of other philosophical,
curricular, and instructional beliefs that have been woven into a unified system of
education.

Philosophically, a school should promote the belief that students’ perspectives of
knowledge and experiences are not going to be consistent, yet each one may be valid.
Teachers should consider the effects of giving up the role of declaring which ideas are
right or wrong, but instead, encourage students to validate their own perceptions with
evidence. Along with this attitude come student efficacy, motivation, and a sense of
ownership of their education (Bandura, 1993). This philosophy about the roles of students
and teachers is not an easy one to sell, especially to teachers who have long felt

comfortable prescribing the course of learning in their classrooms. Change in this area

142



goes well beyond the influences of sporadic professional development presentations or
day-long workshops. Commitment to long term training and staff development may be a
more effective starting point. -

In terms of the role of writing in education, another change in deeply rooted
beliefs is necessary. At a time when accountability in education is such a concern, it is
difficult to seil the idea that writing is a way to encourage divergent thinking among
students. While the form of writing may be easily prescribed and assessed, content that
evolves from a process of free writing and free thinking can be intimidating for those
responsible for objective documentation of student success. State and federal mandates,
along with standardized testing, certainly create obstacles to innovative changes in our
schools. Who will be the first to stick their neck out in the name of better learning? No
takers?

Chapters One and Two documented the way writing is taught to the students and
teachers of WTHS. Neither this instruction nor the use of the Bard writing model is
optional at WTHS. It is part of the school’s curriculum. While curriculum in other
schools often focuses on individual subject areas, at WTHS writing to learn is a school-
wide curricular mandate. As previously pointed out, this consistency affects the school in
far greater ways than just class activities. In seems to contribute to the communal spirit of
the entire school. This cross-curricular writing program is another daunting task to any
school that wants to apply the Bard philosophy to their mission. The application of the
Bard philosophy has inductively been illustrated in the researcher’s account of the

instructional activities of Bard’s IWT and WTHS.
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The value of the Bafd writing model for developing higher order thinking skills
lies in the conceptual framework of past philosophers and researchers as well as the
successful application of these concepts at WTHS. The researcher has reviewed both
from multiple perspectives and has concluded that other high schools may benefit by
adopting similar curricula and instructional strategies. Though a total transition from a
traditional approach to teaching, learning, and writing instruction to that of Bard College
could be a daunting task, the education of educators about its potential value may be the
first step. The purpose of this study is to start the transition in other schools.

Implications for Further Study

It has been stated that the researcher did not find previous research studies that
focused on the effectiveness of the Bard IWT model in secondary schools. Rather, he
reviewed literature that highlighted studies that investigated its components and how the
model is effectively used in colleges. The researcher cited the limitations of his study, the
most significant being the unique nature of the WTHS student body and faculty. Students
have to undergo a rigorous, competitive application process, and the teachers, most of
whom are PhDs, have been trained at Bard’s IWT. Further, the researcher has used IWT
activities in his English classes in two high schools that are open to all students. In both
schools, he was the only teacher to use IWT writing instructional techniques, and |
suggests that the lack of consistency created difficulties that, he suggests, would not exist
if all of the teachers bought into the program. Perhaps further research in the area of
consistent instructional practices would sell schools on the potential effectiveness of the

Bard model.
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This study was not intended to compare the effectiveness of the Bard writing
model with any other instructional methodology. Consequently, it did not yield any
empirical data to support the researcher’s contention that the IWT techniques indeed
facilitate student cognitive development better than others. Chapter Two reviewed such
studies, but they were few and the sample sizes small. Additionally, the researcher could
not find studies that investigated the effectiveness of IWT techniques over the entire four
years of high school curricula. It seems that longitudinal studies designed to track the
cognitive growth of students using the IWT writing philosophy and activities, compared
to those using more traditional approaches would shed light on the validity of each.
Given the history of transient educational movements, such as open space class rooms,
whole language, new math, new grammar, right brain/left brain instruction, to name a
few, substantial empirical data supporting new pedagogy is more important than ever.

The admission standards of WTHS highlighted the academic commitment of its
students. One might claim that these students’ cognitive growth may result from any kind
of writing activity, and that the Bard model may not be as effective with less motivated or
less talented students. It seems that a four-year longitudinal experimental or quasi-
experimental research project would yield data to present to school districts with open
enroliment. The program would have to be accepted by a district and teachers in order for
a comprehensive study to be initiated. In lieu of a large-scale study, ones with smaller
sample sizes and covering less time may be the more practical starting point. The
researcher, as this phase of his study nears completion, has accepted the invitation of his
English Department and the school principal to present the Bard TWT model to his

colleagues. Despite the skepticism that may have been exacerbated by past educational
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fads, presentations that include research and conceptual support may be the most
practical foot-in-the-door strategy to present the IWT model to public education.

Interviews with WTHS students suggest that they will use writing techniques that
they have learned after they graduate. They seem to understand the relationship between
language and writing skills to thinking, and recognize how writing will fit into their
various future plans. Since WTHS was established in 2002, there can very little follow-up
research that could discover how the IWT model was actually used by WTHS graduates
in their college studies and beyond. The first WTHS graduates are currently of college
age. Feedback from them would yield some data, however.

In the beginning of this study, the researcher pointed out the difficulty of finding
previous studies about the Bard IWT model because of its multi-faceted nature and its
relatively limited usage. The review of the literature, consequently, focused on concepts,
theories, and studies that dealt with the model’s components. The most daunting
challenge to future research is to find or establish the whole model, and investigate its
short and long term effectiveness. As this stage of the researcher’s study concludes,
implementation of his own suggestions have begun with preparations for upcoming Bard
IWT professional development presentations in the Connecticut high school at which he

teaches.
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April 2, 2008, 8:45 a.m.
A Large Northeastern U.S. City

WTHS, as seen through the eyes of an observer familiar with the school’s pedagogical

philosophy and dynamics

At the crossroads of a four lane highway and a four lane road that traverses the
city from east to west, the work and school day comes alive. Buses stop to pick up
workers, then strain to merge into the steady flow of taxis, trucks, and private cars. The
sidewalks are shared by students of all ages rushing or sauntering to school, parents
dragging their reluctant kids somewhere they don’t seem to want to go. Adults whose
clothes represent their diverse jobs rush around, none of whom seemed to have gotten up
on time. The neighborhood is a village of high-rise apartment buildings with an old brick
school tucked in amongst them, WTHS. A steady stream of high school students enters
what seems to be the only entrance. Inside, the school shows its age, but it is clean. The
halls are narrow, which probably better served the younger students for which the school
was originally built. The three stairwells, the only accesses to get to the five floors, only
accommodated two abreast, maybe three during prohibition. The physical details of the
building were lost by the frenetic activities of the students and staff,

A tacit schedule leads the crowd to their classes, the library / writing center,
multi-purpose gym, or their spot on the floor. Typically, schools eventually settle into a
quieter, more prescriptive routine. Not here. As the day moves through the unannounced
class periods, the energy and noise gain momentum. The library always seems to be loud

and chaotic; there were no librarians silencing students. There are always students in the
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hallways, many sitting on the floor, unsupervised. Teachers, too, hurry to wherever they
need to go, never stopping to ask students to explain what they are doing or supposed to
be doing. Energy and noise are day-long constants.

Kids have to be trusted with responsibility for their education. Real education
isn’t teaching kids to just memorize facts and repeat what they were told by their
teachers. They need to be taught that everyone does not process information the same
way. Rather, original, creative processing of information will better serve individual
students and society. Young people are naturally curious, and long for tools to help them
explore their world. They don’t want adults to be the tools. Most cultures’ creation myths
suggest that our world was born from chaos, long before people declared chaos to be
annoying. BHS students are being given their explorer tools and are using them with

Jrenetic gusto ... with noise.
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Raymond N. Velez

Western Connecticut State University

School of Education and Educational Psychology
Danbury, Connecticut 06810

I am a doctoral candidate who is in the process of conducting research for my dissertation. The
focus of my study is writing instruction and how writing is used for learning. I attended Bard’s
Institute for Writing and Thinking and am interested in how their teaching and writing strategies
are used on a secondary school level.

I would like to observe classes at BHSEC in which writing strategies are taught during the first
week of the 2007-2008 school year. Mr. Peterson has given me permission to study the writing
instruction at your school with teachers’ consent. I would like to speak with you about your
writing instruction before classes begin, and observe the first week of classes. After the opening
week, I would like to interview five students about their experiences with writing.

All of the data that I collect will be strictly confidential. I will not use the name of the school,
your name, or the names of your students. The insights that I get from my research will not only
help me with my dissertation, but will also provide me with some writing strategies that can be
used at the school at which I teach in Connecticut.

This research proposal has been reviewed and approved by the Institutional Review Board at
Western Connecticut State University.

Thank you for taking the time to consider my request. If you have any questions, please feel free
to contact me at (203)852-9488 Ext.2115 or ravelez@comcast.net.

Sincerely,

Raymond Velez

I have read the description of the research project and agree to participate. I am aware that the
results will be used for research purposes only, that all identifying faculty, student, and school
information will remain confidential. I am also aware that I may withdraw my permission to
participate at any time.

Signature Date
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Mr. Raymond Peterson
Principal
Bard High School Early College

Dear Mr. Peterson,

I am a doctoral candidate in the Western Connecticut State University, Department of Education
and Educational Psychology, Instructional Leadership Program and would like your assistance in
carrying out my doctoral research. I would like to secure your permission to conduct my research
at Bard High School.The focus of my study is how writing is used as a learning tool.

Your agreeing to my request will allow me to observe classes in writing instruction during the
first week of the 2007-2008 school year, and to interview writing instructors, as well as freshman
and sophomore students who would consent to participate. In addition, I would conduct further
interviews of participating students later in the semester. All interviews will be at the
convenience of consenting participants. Instructors and students may decline to answer any
question, and are free to withdraw from the study at any time. To protect all participants’
privacy, their names will not appear on any documents. This research proposal has been
reviewed and approved by the Institutional Review Board at Western Connecticut State
University.

If you allow me to conduct this research, please sign and return the attached consent form. If you
have further questions regarding this study please contact me, my primary advisor (Dr. Thomas
Cordy), or the program director (Dr. Marcy Delcourt) at the email addresses or phone numbers
below.

Raymond Velez Dr. Thomas Cordy Dr. Marcy Delcourt
rnvelez@comcast.net cordyt@wcsu.edu delcourtm@wcsu.edu
(203)852-9488 Ext.2115 (203) 837-8520 (203) 837-9121

Thank you for considering my research request.

Raymond Velez

Consent Form
I have read the description of the research project and agree to allow it to be conducted. I am
aware that the results will be used for research purposes only, and that I may withdraw
permission at any time.

Mr. Raymond Peterson, Principal ~ Signature:

Date:
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Dear Parent or Guardian:

I am a doctoral candidate at Western Connecticut State University and an English teacher at
Brien McMahon High School in Norwalk, Connecticut. I am conducting research for my
dissertation and request permission for your child to participate.

The research involves how writing is taught at Bard High School Early College and used as a
learning tool. I will be observing writing classes during the first week of the 2007-2008 school
year and interviewing teachers and students from those classes. The purpose of the interviews is
to gain insights from students and teachers about the writing program at BHSEC. If your child
chooses to participate in my study, they will be interviewed for about 30 minutes at the end of
the first week of school. I would like to do follow-up interviews in October and December.
These last two interviews will focus on your child’s writing. I would ask that your child brings a
writing sample for any of their classes to these last two interviews.

All information that I gather will be kept strictly confidential. You child’s name will not be used.
The total interview time will be about two hours. I have been given permission for my research
at BHSEC by Mr. Peterson. The findings of my study will not only help me to fulfill
requirements for my doctoral degree, but also provide new instructional ideas for my school
district. This research proposal has been reviewed and approved by the Institutional Review
Board at Western Connecticut State University.

If you have any questions, you may contact me, my advisor, or the director of the doctoral
program at Western Connecticut State University. Thank you for taking the time to consider
helping me with my study.

Raymond Velez Dr. Thomas Cordy (advisor) Dr. Marcia Delcourt
mvelez@comcast.net cordyt@wcsu.edu delcourtm@wcsu.edu
(203)852-9488 Ext.2115 (203)837-8520 (203)837-9121
Sincerely,

Raymond Velez
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Western Connecticut State University
Institutional Review Board

Consent to Participate in Research Study
Writing and Thinking

I, , the parent/legal guardian of the minor

named below, acknowledge that the researcher has explained to me the purpose of this research,
identified any risks involved, and offered to answer any questions I may have about the nature of
my child’s participation. I understand all information gathered during this project will be
completely confidential. I also understand that a copy of this consent form has been provided for
my files. This research proposal has been reviewed and approved by the Institutional Review

Board at Western Connecticut State University.

Name of Minor:

Signature of Parent/Legal Guardian Date
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Research Questions

Q1. What is the relationship between writing skills and high order thinking?

Q2. Do the writing process techniques of the Bard Institute for Writing and Thinking model
facilitate higher order thinking in high school students?

Q3. Do writing curricula and strategies influence thinking skills?

Student questions

Grand Tour

1. (Sophomores only) I am trying to learn about your school. Could you tell me about
WTHS?

2. (Sophomores only) If you had a friend that was thinking about coming to Bard, what
would you tell them about it?

3. (Sophomores only) What makes WTHS different from other schools that you have

attended?

How could writing make the world better? Q1

How would you teach writing? Q2, Q3

Tell me about you as a writer ... at school or outside of school. Q3

Tell me how you write? In other words, what are the steps you take? Q1, Q2, Q3

B N o ok

Tell me how your thinking is different when you are writing compared to when you are
not writing.Q2, Q3

9. What comes to mind when you think of the term, “writer”?

10. Why do you think writers become writers? Q3

Mini Tour
11. Describe a writing assignment you would give a student if you were their teacher?

12. Describe the writing piece that you have written or may write that would tell your reader
the most about you? Q1

13. How do you organize your ideas when you write? Q1, Q3
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14. How is writing used in your classes other than English? Q3

15. How will you use writing when you are finished with school? Q3

16. If you could go to any place and any time to write, where and when would it be?

17. If you were to give yourself a writing assignment, what would it be? You could choose
any topic and you could choose where you would write it ... no limits at all.

18. Tell me about the best thing you ever wrote?

19. Tell me how your audience affects your writing? Q3

20. Tell me what people know about you when they read your writing. Q2, Q3

21. Tell me your thought process when you write? Q3

22. What is your favorite kind of writing? Why?

23. What were you taught about writing? Here at Bard? Other schools? Q1, Q3

24. When do you find writing difficult? Q3

25. When do you find writing easiest? ... Fun? Q3

26. When you write, are you most concerned with what you are writing about or hdw you are

writing?

Teacher Interview Questions
Grand Tour

1. Would you tell me how you teach writing? Q2, Q3

2. Why do you teach writing this way? What is your rationale or conceptual framework?
...or ... How did you decide to teach writing this way? Q1, Q3

3. What do you see as the role of writing in student learning? Q1, Q2, Q3

4. How do you assess student writing? ... individual differences? ....content and form
separately? ... anything not assessed?
Mini Tour

5. What is the progression of your instruction when you assign a project to your students?
Q3

6. Does this progression change according to the kind of writing project you assign?

7. Can you give an example how the process may differ .. or remain essentially the same?

8. Have you had training in the writing instruction that you use with your students?
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9. Would you describe this training?

10. Are there any aspects of your writing instruction with which your students has
difficulties? Q3

11. Have you taught writing in any other way besides how you teach it now?

12. How do you teach content and form? Q1, Q2, Q3

13. How do you have your students integrate content and form? Q3

14. What aspects of writing instruction do you find most challenging? Q3

15. What aspect of writing do your students enjoy the most? Q1, Q2, Q3
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8.

9.

AXIAL CODES

Application of free and focused free writing to learning and deeper thinking
Saving ideas with writing

Writing allows reflection of ideas ... now or later

Students’ perception of WTHS compared to other prominent schools
School-wide consistency in use of writing as learning tool

Dialectic interchange of ideas to develop ideas

Value of doubting and challenging ideas as a way to develop ;deas

De-emphasis of rightness or wrongness of student ideas

Supporting ideas with proof

10. Freedom emphasized ... academically and in all aspects of school .. less stress

11. Projected use of writing to learn after graduating WTHS

12. Aware of thinking process ... metacognitive skill

13 Writing as preparation for discussions

14. Importance of diverse perspectives on subject matter in classes

15. Apparent chaos really part of learning process
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